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Preparing and Teaching a Lesson

	Purpose 

 This lesson will help prepare you to teach, develop learning objectives, and use training aids.  You will also study how to develop four-phase lesson plans.  You will read about different teaching methods, such as demonstration and lecture, and when to use each method. You will also learn about five practical exercise formats, and the rehearsal process.  Finally, you will learn about the actual delivery of the instruction.


Introduction

Being an instructor, or an assistant instructor, will be a challenging experience for you.  It is for anyone -- even experienced teachers.  Instructing can also be a little frightening.

During your life, both in school and out, you may be called upon to instruct others about something on which you are an expert.  It is important to know how to plan and execute a lesson.

You may be required to present a portion of course content, or you may be asked to assist the teacher. When this occurs, you will need to know some of the finer points necessary to prepare for or to teach that instruction.

Preparing to Teach

There are five critical elements that you need to consider while preparing to teach.  The five critical elements are listed below:

· Motivation

· Knowledge of your material

· Lesson objectives

· Training aids

· Lesson plan

Motivation

To properly teach a class, you must be motivated.  Motivation is a drive that comes from within you.  When you get excited about doing something, you will discover that you have the necessary motivation to do that task well.  However, the opposite is also true.  If you do not get excited about the task, you will lack the necessary motivation and drive to perform the task successfully.  

In teaching, just doing an okay or a satisfactory job is not enough.  The students in your class deserve the best instruction and instructors to guarantee a solid education.  Therefore, when your instructors give you the opportunity to become a student instructor, consider it a challenging and exciting opportunity.

Knowledge of Your Material

It is essential to know your material well so that you can effectively teach it.  To do that, you must research and rehearse your subject just as you would a speech.  Knowing your material well will make you more confident and self-assured in front of your class.

To gain that necessary level of confidence in yourself, you must organize your thoughts, prepare and/or review your lesson plan, make any changes as required, and rehearse your material.  When rehearsing, practice in front of a mirror, friends, parents, video camera, or with a tape recorder.  Always rehearse the material in the manner you plan to present it to the class.  Using one or a combination of these methods will enable you to pace your material to ensure that you have the right amount of information and that you sufficiently cover the areas that need special emphasis.

Classes have a set time length and your job is to effectively cover the instruction within that period.  If you know and rehearse your material, you will be comfortable teaching it to others.  Additionally, try to relax while teaching.  That will put both you and your class at ease and make the class feel more comfortable with you.

Learning Objectives

As a student instructor, one of your primary responsibilities is to understand the importance of learning objectives as they relate to the material your instructor has assigned you to teach.  Learning objectives indicate what skills, knowledge, or attitudes your students should have once you finish the instruction.  That is, learning objectives tell the students in clear, performance terms what supporting skills, knowledge, and attitudes they will need to learn as they work toward achievement of the task.
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By breaking major subjects into smaller pieces, learning objectives give students smaller goals that are less overwhelming.  They provide benchmarks by which students and instructors can measure progress towards achieving the desired outcome.  From an instructor standpoint, learning objectives lay the groundwork for the development and selection of the type of evaluation criteria the instructor should use to measure students’ progress.

All learning objectives must be realistic, attainable, observable, and measurable.  That is, at the end of each period of instruction, you should be able to administer a test based on the criteria of the objective and on the material you presented.  Likewise, students should be able to pass a test, or at least demonstrate, to the best of their ability, that they have a basic understanding of the material you presented.  

The process of developing learning objectives is more complex and detailed than presented here; however, this material should give you an appreciation for what learning objectives are as well as the basic procedures for writing them.

Task, Condition, and Standard

Learning objectives are clear, concise, simple, and straightforward statements that consist of three parts:  task, condition, and standard.  Do not include any extra or confusing information in a learning objective.  By combining these parts, we have a properly written learning objective (as shown below):

Task

Definition.  The task states the action that a class, group of students, or an individual must perform.

Characteristics.  Each task statement should:

· Begin with an action verb with which you can measure the intended outcome.  The following chart contains examples of measurable action verbs.

· Describe completely the performance students are to accomplish.

· Be clearly relevant to the job or requirement.

· Be accurate and precise.

· Avoid overlapping with other actions.  A properly written task statement contains only one action that you want students to accomplish.  More than one action may cause confusion, lead to poor or incomplete performance, and be difficult to measure.

Condition

Definition.  The condition (or set of conditions) describes clearly and completely the circumstances under which the task must be performed.

Characteristics.  The condition statement should:

SAMPLE ACTION VERBS LIST
act
discuss
predict

answer
distinguish
prepare

apply
estimate
produce

arrange
explain
rate

build
give examples of
record

calculate
identify
report

change
illustrate
reply

choose
join
restate

classify
judge
revise

compare
justify
schedule

compete
list
select

compose
match
show

compute
measure
solve

contrast
modify
state

create
name
summarize

define
organize
use

demonstrate
outline
verify

describe
perform
write/rewrite

· Specify exactly what you will give students to assist them in accomplishing the task, such as guidance, supervision, or other forms of help.

· List any references or memory aids that students will need while performing the task.

· Specify any restrictions or limitations.

· Identify the tools, equipment, clothing, or other resources needed to accomplish the task.

· Describe the type of environment in which students must perform the task.

· Describe any special, physical, environmental, or safety conditions that students may encounter while performing the task.

Standard

Definition.  The standard states how well the task must be performed.

Characteristics.  The standard measures how well you expect students to perform the task by specifying the minimum acceptable level of achievement.  Since instructors must be able to measure all tasks to some degree, we classify standards in two categories:  quantitative and qualitative.

Quantitative standards use numbers to measure performance.  By using quantitative measurements, you can evaluate how well students performed the task.  Indicated below are five aspects of performance for which we can use quantitative standards.

1. Accuracy.  If an evaluator measures performance with a measuring tool, the standard must state how close to perfection a person must perform the task; for example, “with 85% accuracy.”

2. Quantity.  If an evaluator measures performance in units of measure (such as the number of items, yards, pounds, dollars, miles, or rounds), the standard must indicate a quantity to the closest unit; for example, “to within 100 meters.”

3. Time.  If time is an important factor in performing the task, the standard must state a specified time requirement; for example, “within 9 seconds after hearing the alarm.”
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Rate.  Rate is a quantity over a set period of time.  For tasks where rates are important, the standard must specify the rate; for example, “20 units per day.”

5. Completeness.  Under conditions or situations where the performance does not require a specific measurement, the standard must show a general degree of completeness.  Examples of this standard include:  “…with all steps performed,”  “All pieces must be assembled in the correct relationship,” or “All key personnel must be notified.”
Qualitative standards do not use numbers to measure performance unless there is some type of rating system.  Otherwise, they require the evaluator to make a judgment.  An example of a qualitative standard is “adjust the carburetor until the engine runs at its smoothest point.”  If you must use a qualitative standard, avoid vague words such as “effective,” “acceptable,” “proper,” “correct,” and “average.”

Remember, standard statements should be realistic, attainable, observable, and measurable.  Learning objectives guide the instructor and the class through each lesson.  Properly written learning objectives emphasize what the instructor should teach and what the class members should learn.

Training Aids

Training aids are materials that help you teach.  In fact, any item that enhances the quality of your instruction and helps you to display instructional material is a training aid.  Types of training aids include computers, overhead projectors, television sets with videocassette recorders, chalkboards, handouts, bulletin boards, posters, etc.

In order to make a training aid effective, you must use it properly.  That is, use it the way you would use a visual aid when giving a speech.  A training aid may be a component of your lesson; however, your entire lesson cannot rely on the use of training aids.

When you find a training aid that you like, rehearse your lesson with it.  The following pointers will enable you to use training aids more effectively.

· A training aid should adequately support the material in your lesson.

· Do not talk to your training aids.  Keep eye contact with your class as much as possible.

· Make your training aids large enough for everyone to see.

Lesson Plans

Developing an effective lesson plan is an important part of teaching.  Without a well-written lesson plan, it would be almost impossible for you to teach in an organized manner.  If you are organized, it will be easier for you to teach the lesson objectives, especially for difficult tasks.
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Eight Tips for Lesson Planning

When teaching a class, structure your presentation by following the eight tips outlined below.  It is important that you have a logical and orderly method of teaching the lesson.  These eight tips will help you to capture the attention of your class, keep their attention throughout your presentation, build their respect in your ability as a teacher, and increase your self-confidence.

1. Practice the material you plan to present to the class.  Pay close attention to your pace.  Know how long each section of your lesson will take.  Do not waste time.  You may need that time to adequately cover the main points or for questions and answers.

2. Use an opening that will grab the attention of the class.

3. Inform the students of the lesson learning objectives and of your expectations.  This tells them specifically what you will be teaching and how well you will expect them to know the material.

4. Briefly review any material from previous lessons (prerequisites) that relates to the material you are teaching.

5. Inform or advise the students of any precautions, safety requirements, or special instructions regarding the lesson.

6. Present the material according to your lesson plan.  Use your training aids effectively.  Describe any assignments or practical exercises and ensure the class knows how to accomplish them.

7. Use demonstrations and/or other forms of practical exercises, when appropriate, to reinforce your instruction.  Give your class examples that will help them understand and complete their assignments or practical exercises.

8. Repeat any material covered that your class did not fully understand, time permitting.  Allow time for questions and answers.  Listening to responses is one measurement of how well the class understood the material you covered.  You may have to spend additional time with certain students before or after class to ensure they understand the lesson.  You may wish to make a list of supplemental material students can review to help them better understand the lesson.  Then, conclude or review the main points of your material and the lesson learning objectives.

Using and Developing Lesson Plans

Lesson plans are essential tools used for teaching.  Teachers use a lesson plan as an outline to organize their thoughts and the information they plan to present to a class.  This organization helps to create a degree of standardization in the presentation of learning objectives by multiple instructors.  Consequently, a standardized lesson plan would show these teachers:

· What material they should teach

· To what extent they should teach the material

· In what sequence they should teach the material

As a result, different teachers using the same lesson plan will teach the same learning objectives and conduct the class in similar ways.

The Four-Phase Lesson Plan

Some lesson plans consist of four phases:

· Inquire

· Gather

· Process

· Apply

Inquire Phase

The purpose of the Inquire Phase is to determine the lesson’s starting point.  As a teacher, you need to determine what students already know or don’t know about the lesson content.  Knowing the answers to the following questions will help both you and your students understand their current level of knowledge.

· What do students know?

· What don’t they know?

· What do students misunderstand?

· What are the students’ past experiences?

· What do students want to know?

· What is the purpose of the lesson?

· How motivated are the students to learn the content?

· What are some practical reasons for students to participate in the lesson?

During this phase, you may wish to use an icebreaker or energizer in your lesson.  These are physically active games or other activities that increase group interaction, promote a sense of team, generate laughter and a sense of fun, and introduce the concept or lesson objectives.

Gather Phase

Once you determine the lesson’s starting point, you are ready to help your students gather information about the subject matter.  You want to be able to provide the students with the important facts and concepts so they may have a better understanding and/or improve their skills.

The purpose of the Gather Phase is to research and collect information from a variety of sources, to synthesize information, to evaluate existing information, to collect data, to evaluate ideas, or to observe new skills.  Some important questions you can ask during this phase are:

· What new and essential information or new concepts did the students find?

· What are some new, critical skills?

· What connections or associations can be made?

· What can students do to make sense of the new information?

· What is the best way to gather the information?

· What new understandings can students construct?

Process Phase

The third phase is called the Process Phase.  The purpose of this phase is to use the new information, practice new skills, and engage in different activities.  The following questions can help you develop meaningful learning activities for your students.

· What can students do with the information?

· How can students demonstrate their understanding?

· How can students show relationships among the data or concepts?

· How can students practice and improve their skill(s)?

· What can students do to reinforce their understanding of the new concept?

· How can students ensure the new information is stored in long-term memory?

Apply Phase

The purpose of the Apply Phase is to help students make real-life applications of the new information or ideas.  Students can also consider ways to integrate the lesson concepts or skills with other curriculum areas.  They may also plan ways to transfer their learning into personal use, outside the classroom.  Questions that can help both the instructor and students during this phase are:

· What else can be done with the information?

· What else is needed to make the information usable?

The Three Components of Each Phase

Three components are common to each of the four phases in the lesson plan.  They are: Direct Student Focus, Learning Activity, and Reflection.

Direct Student Focus

As a teacher, you have a responsibility to help your students focus on specific elements of the learning activity.  You will guide their thought processes and help them focus on key concepts or content during the learning activity.  You will eliminate or filter extraneous information so students can direct their attention to what is critical for their learning.

For example, if the students watch a video, you need to identify specific elements of the video on which the students should focus; if you have the students read a chapter in a book, you should list the details you expect them to extract from their reading; if the students do research on the Web, you can help clarify the research topics or the important information needed from the research; etc.

Learning Activities for Each Phase

Learning activities may appear in many forms.  As a teacher, you should plan activities that best present the information and allow students the opportunity to participate in the learning process.

If you are in the role of teacher, have students engage in active learning experiences that assess their current level of understanding of the lesson content, their level of interest in the lesson, and their goals for their own learning.  

Appropriate Inquire Phase activities include:

· Agree/disagree worksheets

· K-W-L charts

· Analogies or metaphors

· Pre-quizzes or pre-tests

· “Group” graph or “4-corners”

· Panel discussions

· Debates

· Homework reviews

· Other

Appropriate Gather Phase activities include:

· Graphic organizers

· Computer searches

· Jigsaw

· Interviewing experts

· Demonstrations

· Generating examples

· Socratic questioning

· Constructivist questions

· Other

Information is transferred during the learning activity.  The student obtains information from you and fellow classmates and interacts with the new material.  Practicing new skills helps the student evaluate the importance and usefulness of the information and understand how it connects to other things they know.  Students also have an opportunity to demonstrate their grasp of the lesson material.  

Appropriate Process Phase activities include:
· Games

· Laboratory experiments

· Role plays

· Peer teaching

· Rehearsals

· Simulations

· Reciprocal teaching

· Graphic organizers

· Other

As the facilitator, you disseminate information, direct student activities, observe performance, and answer student questions.

Have students engage in active learning experiences that will help them transfer the new information or skills outside the classroom.  Ask students to consider ways that the new information can be applied to their everyday lives and how it connects to what they are learning in other classrooms.  They can research the effectiveness of the new information or skills and evaluate their usefulness.  

Appropriate Apply Phase activities include:

· Action research

· Field trips

· Interviews

· Portfolios

· Student-designed homework activities

· Personal goals and objectives

· Creative connections

· Problem-based projects

· Other

Reflection

As the teacher, ask questions that help students think about, reflect on, or make sense of their learning experiences.  Having students discuss or write down what they understand, helps them clarify their thinking and improve their understanding, as well as strengthen their memory connections.  It is during this reflection process that students begin to understand the importance and purpose of the learning activity.  Reflecting also helps the brain store the information into long-term memory.

Delivering Instruction

Once you have prepared your teaching, developed learning objectives, created learning activities and training aids, and practiced your presentation, you are ready to deliver the instruction.
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Types of Teaching Methods

The method of instruction is how you choose to conduct your class.  Sometimes the subject you are teaching dictates which method to use.  There are many different types of instruction from which to choose.

Lecture

The lecture is an informative talk given to a class.  During a lecture, the teacher does most of the talking; questions and answers usually occur at the end of the lecture.  Because the teacher limits the interaction during the presentation, this method provides the fastest dissemination of information.

Use lectures when the subject you are teaching is unfamiliar to your class and it is the best method for preparing students to practice the task.  Generally, this method involves learning knowledge-based information.  Knowledge-based information is that which you need to know or understand.  Examples of MCJROTC subjects for which you might use a lecture are History, Citizenship, or Technology Awareness.
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When preparing for a lecture, be sure to:  research your topic, organize your thoughts using the outline of the lesson plan, and rehearse.  Remember to use your training aids while practicing.  Ensure that you are comfortable with your topic since you will be doing most of the talking.

The question and answer session at the end of the lecture gives your class the opportunity to ask for clarification or additional information, and it gives you the opportunity to reemphasize the lesson learning objectives.

Discussion/Conference

During a conference, the instructor involves the entire class in a discussion of the subject being taught by asking leading questions to get the class to think about and discuss the main points.

This method of instruction is more interesting than a lecture and is ideal for subjects such as current events, topics that require practical exercises (such as First Aid and Map Reading), and topics where a majority of the class is having difficulty learning.

Experienced teachers recommend using a conference when conducting reviews because it enables them to ensure that the class is comfortable with the text material.

Demonstration

Demonstration is a method of instruction that requires class participation.  You will use this method to show the class how to do a task and to have them practice performing the task.  This method holds the students’ interest because they are actively involved in the learning process.
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Advance planning and preparation are especially important for demonstrations to ensure that everything goes smoothly, and to avoid interruptions or problems that would make the demonstration less realistic.

Practical Exercises

The practical exercise is a type of instruction where a learner performs, under controlled conditions, the operation, skill, or procedure being taught.  In a practical exercise, class members learn by doing.  It is one of the most effective methods for teaching skills.  Practical exercises are often used in conjunction with other methods, such as after a lecture or demonstration.

In the best practical exercises, the tasks that learners perform should be as close as possible to those they will be expected to perform on their assessment or evaluation.  The most common types of practical exercises include:

· Group Performance/Controlled Exercises: 

In group performance/controlled exercises, learners work together at a fixed rate.  Everyone does the same thing at the same time.  One caution with this practical exercise type is that learners may imitate the performance without actually understanding it.

· Independent Exercises:

Learners work alone at their own pace in independent exercises.  As the instructor, you will circulate around the classroom and supervise, providing assistance and feedback as necessary.

· Role Playing:

In role-playing exercises, learners are given different roles to play in a situation, and they apply the concepts being taught while acting out realistic behavior.  This type of exercise is especially useful for training interpersonal skills, such as leadership or counseling, or interactive skills in a realistic, but controlled situation.  Role-playing can also be classified as a method of instruction

· Coach-Pupil Exercises:

In coach-pupil exercises, learners work in pairs or small groups, alternately performing as instructor and student.  Coach-pupil exercises are extremely useful when time is short or when there are too few instructors.

· Team Practical Exercises:

In team practical exercises, learners work together as a team to perform the desired tasks.  This method integrates basic skills into team skills.

Demonstrations and practical exercises lend themselves to classes like First Aid and Map Reading.

Brainstorming

Brainstorming is a problem-solving technique where instructors give participants a problem and have them bring into the discussion any ideas that come to mind.  All ideas are gathered and recorded, without evaluation, before any are discussed.  Preferably, the ideas are recorded someplace where all the participants can see them (for example, on a flipchart, whiteboard, or chalkboard).

In some situations, you may limit idea gathering to 5-15 minutes.  After gathering the ideas, have the participants discuss them and decide on the best solution or course of action.  It is your job, as the instructor, to facilitate this process.

In order to conduct a successful brainstorming session, you should:

· State the objectives and ground rules up front, so that the group members know what is expected of them.

· Encourage input from all group members.

· Recognize nonverbal cues that indicate group members wish to have input, and respond accordingly.

· Keep the session moving and on track.

· Avoid judging any ideas offered by the group during the idea-gathering phase.

· Facilitate the group’s constructive evaluation of the various ideas, and help them reach consensus on a solution, idea, or course of action.

Case Study

A case study is an oral or written account of a real or realistic situation, with sufficient detail to make it possible for the learners to analyze the problems involved and determine possible solutions.  There may be many right answers.

Many case study exercises involve group discussions.  In this case, you should follow the same rules as described for the discussion/conference.  Be prepared to provide relevant and constructive feedback.

Gaming

Gaming consists of activities where participants compete to try to achieve or exceed a certain standard in performing a skill relevant to the learning objectives of the lesson.

Cooperative Learning Strategy

A cooperative learning strategy is one in which a team of students work with and depend upon each other toward a common goal.  Each team member is responsible for:

· A portion of the work, achieving an individual goal
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Instructing the other team members

· Receiving information from the other members

· Helping their teammates achieve their individual goals

· Reaching the group goal

The team members work both independently and as a group to gather, disseminate, discuss, and incorporate information into a single cohesive element.

A cooperative learning strategy is best used when the learning goals are important, both mastery and retention are important, and the task is complex or conceptual.

As you progress through this lesson, you will learn some strategies that can help build good teamwork, strategies that can help students respond to and discuss questions raised in the lesson, strategies that can help students learn the material quickly, and some benefits of cooperative learning.

Team Building Strategies

Teams are comprised of a group of individuals associated together in work or activity.  Since you are going to form teams when using a cooperative learning strategy, it only makes sense to try and have the best teams possible.  Following is a list of team-building exercises that you may employ to help you foster good team spirit.

Team Cheer

The team creates a cheer to be used when the group has accomplished a task and is celebrating.

Team Color

The team chooses a color that represents the personality of the group members.

Team Excellence Symbol

The team decides on a physical symbol formed by the group that indicates they have finished an assigned task and that they fulfilled the requirements of the task.

Team Food

The team selects a food (candy, fruit, gum, etc.) that the whole group enjoys and will be used as part of their celebrations.

Team Logo

The team designs a logo that visually represents the team.

Team Name

The group decides on an appropriate name for the team.

Team Song

The team creates a song or selects a song that reflects the team’s personality.
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Question Strategies

In a standard classroom, the teacher asks questions from time-to-time and calls on one or more students to answer the question.  When a student wants to ask a question, he or she will raise a hand and wait for teacher recognition before speaking.

Group dynamics make the standard question and answer format difficult to use.  The following are strategies that you may employ in a cooperative learning situation to facilitate question response and discussion in a group setting.

Heads Together

Pairs of students get together to answer a question, solve a problem, review an assignment, react to a video, or generate a discussion.
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Numbered Heads Together

The team members count off (e.g. one, two, three, four), and divide by number, discuss a problem together, reach some conclusion, then randomly team members answer a question when the teacher calls their number.

Partner Interviews (PI)

Partners take turns interviewing each other to determine their level of understanding of a concept.

Round-Robin

Each team member takes a turn adding information or sharing an idea; each class member shares an insight or new learning; each team member contributes to the creation of a writing project; etc.

Round-Robin Brainstorm

Team members take turns adding to a group brainstorm.

Squared-Shared-Partner-Interviews

Pairs join with another pair to form a square and share what they gathered from their previous interviews.

Think-Pair-Share (TPS)

Individually, students think about a question, pair with another student to discuss their thoughts, then shares their thoughts with a larger group or with the class.

Team Brainstorm

Team members randomly and rapidly contribute many ideas.

Gather, Share, and Learn Strategies

Despite the good intention of teachers, events can occur that prohibit them from adhering to their lesson plan (special school assemblies, sickness, inclement weather, etc.).  The following are several strategies that will enable groups to gather, share, and learn their lesson material in a relatively short period of time.
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Carousel

Teams work together to respond to different problems by moving from station to station or send their problem around the groups so other groups can contribute to the solution by responding on the chart or paper they receive.

Conversation Circles

Two circles are formed with one circle inside the other.  One student from each circle faces another student.  In these pairs, students discuss questions posed by the teacher.  Circles rotate two to four times in opposite directions so students discuss questions with new partners.

Jigsaw

Material, like a chapter in a book, different web sites, several articles, etc., is segmented and each team member is assigned a segment to study and/or review.  Team members return to share their segment with the rest of the group.

Jigsaw and Expert Groups

Each team member is assigned a segment of information.  Each member studies the assigned section independently.  Members then find others from different groups who studied the same material.  Together they review what they learned, clarify any misunderstandings, and fill in gaps.  They become experts.  They return to their original group and share their expertise.

Team Graphic Organizer

Together, a team prepares a single graphic organizer of information.

Team Product or Project

Teams produce a product or engage in a project as a culminating activity.

Team Performance

Teams prepare a performance or presentation based on a synthesis of what they learned.

Benefits of Cooperative Learning

There are real benefits for using a cooperative learning strategy in the classroom.  One of the most important goals in education is to promote constructive relationships and positive attitudes amongst the student body.
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The group dynamics of cooperative learning requires a large amount of social interaction.  Students share ideas and feelings.  Team members get to know one another and develop a better understanding of other individuals.  The students learn to trust, depend upon, and respect one another as they strive to achieve a common goal.  Teammates are appreciated for what they can do and are not simply rejected for what they cannot do.

Cooperative learning groups tend to be more creative than individual students or non-cooperative learning groups because the group dynamics encourage and require all team members to actively participate.  Therefore, more ideas are generated, the quality of ideas is increased, and there is more originality in creative problem solving activities.

Cooperative learning promotes a more exciting and far-reaching way of thinking about inclusion of differently enabled students.  Cooperation amongst all students is based on the belief that all people are good at something, have the ability to help others, and can benefit from the help of others.

By creating a classroom that is cooperative and inclusive, the student's acceptance and success in the general education environment will be greatly enhanced.  All students and all teachers have much to gain by structuring the classroom and school environment so that it provides generous support for learning, connecting, and caring.

Reviews and Rehearsals

As part of your preparation for delivering instruction, you should rehearse before attempting to deliver the instruction.  Even if you have delivered the instruction many times, rehearsing will help you get into the proper mindset and iron out any problems that you may have had in the past.

Reviews

If you have revised or adapted your materials, review them one last time to ensure you are comfortable with the content, format, and flow.  It is also a good idea to look over your references and training aids again.

Rehearse

To help you rehearse, enlist family or friends to serve as an audience and to play the role of students.  If possible, practice with all the equipment and training aids you will use in the classroom.

At the conclusion of your instruction, ask your audience to help you evaluate your performance to make sure that you iron out all trouble spots and are conducting the instruction at the proper pace.

Conclusion

As with any other task you will be assigned, conducting a class or assisting someone else to teach, proper preparation is essential to doing your best.

Learn the content, create observable and measurable objectives, identify the training aids you will use, develop a lesson plan, rehearse, and get motivated.

For teachers, lesson plans are the building blocks used to help organize thoughts and information.  The Four-Phase Lesson Plan was devised to facilitate the planning process.  As you develop your lesson plan, keep each component (Direct Student Focus, Learning Activity, and Reflection) in mind within each lesson plan phase.

Teaching is more than just getting up in front of an audience and talking.  If you use this well-organized approach, your audience will come away knowing a lot more than they did at the start. (


















Given a topographic map and a coordinate scale (condition), write a six-digit grid coordinate (task) to within 100 meters (standard).
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